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Someone once told me that they believed that poetry (as a genre & practice) should “ride the
bus”. They reflected on how the genre has morphed into one that self-righteously declares
itself as “cultured” or even “civilized” and which prides itself on being intentionally obscure

PMand confusing.

When I first got into graduate school, I was elated. I felt proud and everyone praised my
achievement of obtaining admission into such “a great institution.” “How prestigious!” they
exclaimed. And while perhaps objectively such statements are true, I've been confronted by
these notions of what this place (“prestigious institution”) is, what it does or doesn't do, and

where exactly [ fit in all that.

school are more complicated. I've begun to wonder

we making any of this work and thought and “prestige”
lIs? If I dedicate my life to this place, which will
will my work be worth it?

Right now, my feelings about graduate
about this notion of riding the bus. Are

do anything outside of these ivy-covered wa
most certainly continue to make me feel inadequate and out of place,

Can | take what I'm learning and make it ride the bus?

This project is a response to those questions, though I'm not certain it answers them. Itis an
attempt to create something intentio nally non-academic as a form of resistance to the
institution’s expectations of what “quality” graduate work looks like. It is also a form of access
into the coursework, dialogue and reflection that exists in the space I am currently occupying.

|

“dumbs-down” the work of academia. In fact it is quite

M the opposite, it is a project, which hopes to illuminate and give access to the ideas and thoughts
discussed in my graduate school course on Activism in Education. It hopes to share
information, which is often systematically and systemically denied to many people because of
their race, gender, age, ability, socioeconomic status, or their position as “outsiders” of

academia.

i To be clear, this is not a project, which

and for me and for anyone who'd like to be here. my hope
tion, or yourself. and maybe if we're
or a stranger on the bus. until

so, welcome! this is a space for you,
is that you'll learn something new about activism, or educa
all lucky you'll feel called to share with a friend, or a mentor,

then, thanks for being here.
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- N OT Es —~ Ella Baker (an incredible civil-rights activist and community organizer) while
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discussing her strategy for organizing, once said, “I don’t have any cut pattern,
except that I believe that people, when informed about the things they are
J Q \ concerned with will find a way to react. Now whether their reactions are the
0 things most desirable at a given stage depends, to a large extent, upon whether
the people who are in the controlling seat are open enough to permit people to
react according to the way they see the situation. In organizing a community,
you start with people where they are”

This zine has been created with the intention of providing you (the reader) with
space (both literally and figuratively) to interact with the material presented. |
have taken Ella’s words to heart and hope that you find this space both accessible
and engaging, | hope that it gives you an opportunity start where you are.

l

Inside the zine, there are reflection questions and other activities throughout
these pages and I hope you'll consider them. Many them are qucstiqns that were
posed to me during my classes, which I was then given time to consider and
share. For me, this process was incredibly meaningful as it gave me a chance to
consider how theoretical ideas actually relate to my life. I'm inviting you to
consider this as well.

I have worked quite diligently to create and curate this space, and in many ways it
, represents a lot of what I've been thinking about this past semester. That being

said, this is only a tiny bit of the literature and the ideas, which were discussed in
my class, and I've provided a reading list for you, if you'd like to learn some more.
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THEORETICAL FOUNDAT [oNS = EDVCAT[ON

Before we discuss activism in education, an understanding of theory is necessary. I'd like to
present a brief overview of a few a few theories of education as exp]ored by Jay MacLe()d (2009
These theorists all discuss the idea that schools are sites of reproduction. Althg)ugh tedious, ¢ €
understanding of the power dynamics, which are foundational to school structure, is neces“.s::']
for our larger goal of understanding activism within those educational systems. ’ ’

Bowles and Gintis: These two are Marxists who understand education as a system that is
reflective of the class structure. They argue “schools train the wealthy to take up places at the top
of the economy while conditioning the poor to accept their lowly status in the class structure”
(MacLeod, 1995:12). They also focus on the “correspondence principle” which reproduces a
power dynamic (administrators control teachers, teachers control students) that is found in the
work place. Essentially they argue that education keeps students from upward mobility and
actually reinforces their social class.

NoTES:

Pierre Bourdieu: Presents the concept of “cultural capital” which is the “general cultural
background, knowledge, disposition and skills that are passed from one generation to the next”
(pg. 13). Bourdieu's theory is one that says that schools are sites of cultural reproduction, which
cater to the dominant class and oppress the subordinate one. He argues social class determines
success in school because students who are in subordinate classes will not have the same
linguistic or cultural capital necessary to succeed in school. Additionally, he believes that school
perpetuates social inequality because schools are actually reproducing class privilege.
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Basil Bernstein: Focuses on language patterns that are mentioned in Bourdieu's discussion of
cultural capital. Bernstein identifies that “schools require cultural resources which only specific
students are endowed” (pg. 16). He presents the idea that certain “linguistic codes” are
generated based on social class, and schools value and expects students to understand and use
the codes which are created in the upper classes. For Bernstein this model reinforces social class
as those students who use linguistic codes generated from the lower class are generally excluded

from academic success.

NoTEs:

Paul Willis: Using the example of Lads and Ear’oles who are working-class students that are
divided. The Ear'oles conform to expectations of students, aspire to be middle-class and follow
the rules. The Lads refuse to conform, reject school policies and expectations and openly oppose
the school. Willis explores how cultural practices and agency of the Lads and Ear'oles reproduce
and reinforce their working class status. His work says that the correspondence principle (see
above) is too deterministic and he argues, “there is no clear separation between agency and

structure” (pg. 20).

NoTES:

Henry Giroux: All of this brings us to Henry Giroux who bridges the divide produced by the
above theorists. Giroux examines student non-conformity and presents his theory of resistance
which says that resistance can be counter-cultural, but students must first understand and
recognize the systems of oppression which impact them and then resist based on that
understanding. This understanding of oppression is the difference between resistance (which
sees sys;ems of oppression) and oppositional behavior (which does not understand or see those
systems).

NoTES:
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Paulo Freire & The Banking Model of Education

‘ In his book, Pedagogy of the Oppressed, Freire introduces the concept of “the Banking Model of

" Education.” This model shows how education has become “an act of depositing, in which the
students are the depositories and the teacher is the depositor” (pg. 53). Freire discuses how this
model allows the teacher to justify their existence by projecting complete ignorance upon the

- student, and the student accepts their ignorance because they never realize that “they educate

the teacher” (pg. 53)

Freire poses that the purpose of education as a practice of liberation can be achieved through “its
drive towards reconciliation” (pg 53). He argues that the solution is not within the banking model
of education, as this model not only mirrors the oppressions of society, but it strengthens their
control. Instead Freire discusses liberation as praxis: “the action and reflection of men and
~ women upon their world in order to transform it” (pg. 60). Like Giroux, Freire believes that this
'~ liberation would come from viewing students as conscious beings. Freire challenges us to replace
 the depository function with one that poses “the problems of human beings in their relations with
| the world” (pg. 60). This method breaks down the power dynamics of teacher-student. It allows
teacher to learn from student and for student to learn alongside the teacher, as co-investors.

|

oCHAT DO YoU THINK THEPVRPUSE OF EDUATION 157




In her book Teaching to Transgress, bell hooks writes on what she calls “engaged pedagogy”. She
explains that this approach to teaching, and to school emphasizes “well being” and it “means that
teachers must be actively committed to a process of self-actualization that promotes their own
well being if they are to teach in manner that empowers students” (pg. 15). This practice, draws
from the teachings of Paulo Freire and Ticht Nhat Hahn. hooks sees the vocation of teaching as
sacred, one where teachers can be healers, and have a “responsibility to be self-actualized
individuals” (pg. 16).

. Engaged pedagogy as a practice does not seek to empower both teachers and students. hooks
challenges us to not require students to be the only ones who “to share [or], to confess”. She
considers engaged pedagogy to “also be a place where teachers grow, and are empowered by the
process” (pg. 21). This process requires professors to be vulnerable with their students and to
create curriculum that does not reinforce systems of oppression (pg. 21). Ultimately, hooks
describes this practice as a pedagogy which allows student to “enhance their capacity to live fully
and deeply” (pg 22).
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 think it is useful to consider this in context of a specific movement, aqd right now I'd like for

us to consider mass incarceration. In her book, “The New Jim Clrow,” Michelle Alex_ander

(2011) outlines the history of the mass incarceration in the United States. She defines mass

incarceration as “the criminal justice system but also the larger web of 1ayvs, :ules, policies,

}I and customs that control those labeled as criminals both in apd out of prison (p_gl. 13). '

’ Her book is a powerful one, as it shows its readers that mass incarceration 1 fa.cﬂltat.mg a
new caste system in America, one that disproportionately affects African Amerlcans.ln tblS
country. The entire system is a “gateway into a much larger system of racial stigmatization

" and permanent marginalization” (pg. 12).

v )

| Before we move on to consider abolition & reform, [ would like for you to watch a clip on

YouTube. The clip is filmed at a panel discussing the movement to end mass incarceration. If ==
you have time I'd suggest watching the entire thing, but for the purposes of this section you
need only start at the timestamp: 52:30 and watch through 1:12:00.
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Alinsky Model (“Community Organizing”): Created by Saul Alinsky, this model i's basedvon the
idea that public and private spheres must remain separate for community organizers. Alinsky
believed that community organizing was not for “family types” and that “problems could not be
solved within the community but by the community being represented better in the public
sphere” (pg. 733). This model tends to focus on aggressive confrontation in the public sphere as a
means to the goals of the movement.

Saul Alinsky argued that the job of a community organizer must come above all other parts of an
organizers life. It should also be known, that Alinsky was blatantly sexist in that he was skeptical
of female organizers because he feared woman were “too delicate” for the job. (pg. 735). )
Essentially this model focuses on the idea that “real power could not be given but pnly taken '
because Alinsky viewed the world as a “battle” between self-interest individuals inside the public
sphere (pg. 738).

N OT €S

|

| Women-Centered Model (“Organizing Community”): This model believes that a distinction
. between public and private spheres in community organizing is not possible and impractical. This
model seeks to extend the household into the neighborhood, thus “dissolv[ing] the boundaries
between public and private life, between household and civil society” (pg. 733). Also, it focuses on
building strong relationships within the community through inter-personal actions as a means to
achieve its goals.

Women-centered organizing cannot be attributed to a single person, though bell hooks and Ida B.
Wells have been influential in its growing significance. This model places an emphasis on
community building and collectivism which. It also draws upon the idea rooted in Black
motherhood which relies on “other mothers,” which stimulates a more generalized ethic of
caring and personal accountability” (pg. 732). Most importantly, this model sees justice “not as a
compromise between self-interested individuals but as a practical reciprocity in the network of
relationships that make up the community” (pg. 739).

NoTES,
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DIRECT ACTION:

In his book titled Direct Action: An Ethnography, David Graeber (2009) provides us with arich
history and exploration of direct action. Graeber shows that direct action cannot be simply
defined, and that many folks disagree about what exactly it means. Keeping thatin mind, [ think
Graeber (2009) sums it nicely when he says, “Direct Action aims to achieve our goals through our
own activity rather than through the action of others” (pg. 202). He goes on 1o explain that direct
action represents a certain ideal that requires us to act as if we were already free from the
systems, which oppress us (pg. 207). This concept of direct action relies on people to liberate
themselves on their own, without the direction of a leader or elite.

Graeber also discusses that for movements seeking to dismantle oppressive systems, the
necessity of autonomy is a tough ideal to uphold. Often Direct Action groups must engage with
- “larger economic, social, or political systems that surround them” in order for them to create

" sustainable and permanent free communities (pg. 210). Historically this has proven quite

i challenging for groups who ally with organizations or unions for support.
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In the 1960’s a concept called participatory democracy gained Eraction. Earc:[\dueller diQus[es \{

this in her chapter titled “Ella Baker and the Origins of ‘Participatory Democracy.” The label is a
broad one but generally emphasizes three factors of community action:

1.“An appeal for grassroots involvement of people throughout society in the decisions that
control their lives

2. The minimization of hierarchy and the associated emphasis on expertise and
professionalism as a basis for leadership

3. acall for direct action” (pg. 79)

Participatory democracy calls for a broader base of decision making. It incorporates the use of
direct action not as a response to crisis but rather “a part of a broader set of collective citizenship

- obligations” (pg. 80).
|
|
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Daniel Hunter (2015) wrotea guide to organizing called "Building gf Moveme;rnttg” fsr;gg'ih:ll::::l {:1 :

o i i ide to organizing, and if you aré ‘ g
Crow.” The bookisa wonderful practical guide ' you ! e 2o

! i I'd like us to consider his discussion 0

more, I'd recommend starting ther. For now, d ot

' i izi i four general positions needed In org 8.
needed in organizing. Hunter (2015) discusses posi :

?;Ilgtt;e' these categ(ngies are generalizations and nota coprehenme list f the needs or potential

roles in community organizing & 7

W HTT STRENGTHS CAN You BRING T A MovE MENT?

SOME RoLgs-

HELPERS: Are the people who can offer access to immediate needs, such as shelter, food,
caring. These people tend to provide “direct service such as opening their homes,
education about job interviews, offering therapy for family members” (pg. 8). Helpers
can do enormous good, but if they are uneducated about the presence of structural and
systematic inequalities they can end up providing only “feel-good band-aids” and could
also “create cycles of dependency” (pg. 9).

ORGANIZERS: Are people who bring together those impacted by systems of oppression.
Organizers tend to work outside the system by focusing on root causes of the problem
and "bringing people together to solve problems, with a belief that they can build power
to make change” (pg. 12). Organizers can be ineffective if they get to wrapped up in the
politics of their communities. They can also get stuck going “after goals they deem
“winnable”—even when the people most affected are urging otherwise” (pg. 12).

\&



ADVOCATES: Are people who help those in need navigate the systems of oppression.
They often do work such as “social work, public advocacy, or impact litigation” (pg. 8).
These are people who understand systematic oppression and work within the system.
Advocates can “dampen people’s desire for radical change by urging that they accept the
system” (pg. 10).

i assi and often times radical
LS: Are the people who bring the passion, energy N N
l gf;ilztations to thi' group. Often they are “unyielding in purblil;]oiju:?ie ;:lr:;l (\;ﬂg:g to
‘ I sacrifice to make their point” (pg. 13). Just like the ¢
Rty il ey i ive if they rely too much on their marginal
' s, the Rebels can become ineffective if t ey rely toc |
igcilz:gty or use tactics, which are unrealistic and ineffective for the purpose of being

radical (pg. 13).
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We cannot talk about activism, or education without talking about privilege. And while,
this topic is often an uncomfortable one, I believe that if we want to deeply engage in

social justice work we must confront our own privilege. This work asks us to honestly
reflect on ourselves and to interrogate our positionality and biases.

I'd like to share a piece I've written about confronting my own privilege. | hope that in
sharing this, you will consider writing something about privilege for yourself. [ share this
because it is not easy to be honest, but it is important to say these things out loud: (T.W.
abuse)

I'grew up in an unsafe home. I do not remember much from my childhood, but some
things are hard to forget:
My parents are looking down at me. They say I'm lying
about him molesting me.
For an hours [ lie on the floor with my face smooshed into the carpet
while he screams at me. [ did not do the dishes like he told me to.
He comes flying into my room. His hands are wrapped around my throat. I
can't breathe. He tells me I'm not strong enough to save myself.
When I could finally get out; I ran. 1 told them a thousand miles would be too close.

Then | was alone and in a new place. Freedom! | thought to myself, college is where [ will
make myself whole.

People were always asking things like “tell me about yourself?” and “what was your life in
Idaho like?" I quickly learned that they didn't want the real answer. | wished that I could
be a different person.

In my search for a new identity, | got dreadlocks. They made me feel like a new person. |
felt beautiful and strong. Sometimes my friends would mention the term cultural
appropriation to me. [ had never heard that phrase. For a long time, [ avoided the
conversation.
Over time I learned what cultural appropriate meant. I started talking to my friends about
it. [ started to listen. |learned some things that were hard to hear:
White privilege is wearing dreadlocks and being considered “quirky” and “bold”
rather than “dangerous” or “lazy.”
White people who wear dreadlocks are contributing to white supremacy.
White privilege is getting to feel empowered by hairstyle, while not even
considering the cultural significance or meaning it has in the black community.
*this list goes on and on...
I thought to myself, well [ have a real reason for wearing my hair this way. I justified my
decision on the grounds of the trauma I endured in my youth. By now [ started seeing
white privilege everywhere. It was all over me, and a lot of the people I knew.
Finally, I cut my dreadlocks off.

When you have privilege it is easy to be blinded by it. When you are hurting, it is hard to
see how you are hurting others. This does not excuse my bad decision. And cutting my
dreadlocks off was only the first step.

Today, It’s helpful me to consider confronting privilege as a practice. It is something that

you get better at if you practice it everyday.

Today is another day of practice.

K
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— HERND!

We've come to the end of the zine. What a journey! For me, this has been wonderful e{(perience of mal_{mg anq .
thinking and learning. | hope that you found a place for yourself here. WhetherA you did, or especially if you d_udn(;, 1
would L 0 V E to hear your feedback. Any thoughts, suggestions, and/or reflections are welcome, and a'ppreaa‘tc.e :
I'm going to keep on making zines about the things I'm learning in graduate school and your feedback is important
to me!

You can find me at: jimil.ataman@gmail.com

| Also, [owe é bigTHANKYO UtoDr. Krystal Strong, whose course inspired this project, aqd wh_ose mentorship
enco'uraged it. Her work as a scholar and professor give me hope that the academy can, and is, being transformed. |
\am grateful to be learning from and with her.

|
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[Timil Ataman is an M.S.Ed candidate in the Education, Culture & Society division at Penn GSE. She is a first time zine
‘maker, hoping break down the barriers of educational elitism. Her research interests include: the experiences of
student activists/organizers on college campuses, accessibility of academia, and qualitative methods. She is a true
believer in the power of people’s narratives and the practice of education as an act of resistance.

2 G



OIPLIOGRAPHY:

Alexander. M. (2011). The New Jim Crow: Mass Incarceration in the Age of Colorblindness (pp. 2-58). New York. NY:
The New Press.

Day, R. (2016). Hegemony. In K. Fritsch. C. O'Connor, & A. Thomson (Eds.). Kevwords for Radicals: The Contested
Vocabulary of Late-Capitalist Struggle (pp. 183-190). Chico. CA: AK Press.

Discourse. (2016). In Merriam-Webster. Retrieved from hitps:/www.merriam-webster. com/dictionan /discourse

Jumenil. G & Levy, D, (2005). The Neoliberal (Counter-) Revolution. In A, Saad-Filho & D. Johnston (Fds.).
\eoliberalism: A Critical Reader (pp. 9-19). Ann Arbor. MI: Pluto Press.

rere. P.(1996). Pedagogy of the Oppressed (31sted.. pp. 52-67). London. United Kingdom: Penguin Books..
iracber. D.(2009). Direct Action. An Ethnography (pp. 201-237). Oakland. CA: AK Press.
100ks. b. (1994). Teaching to Transgress: Education as a Practice of Freedom (pp. 13-22). New York. NY: Routledge.

lunter. D. (2015). Building a Mevemient 1o End The New Jim Crovw: An Organizing Guide (pp. 5-18). N.p.: The Veterans
f Hope Project.

ntersectionality. (2016). In Merriam-1i'ebster. Retrieved from htps: 'www merriam-webster.com/words-at-
lay/intersectionality-meaning

«ip. M. (2016). Solidarity. In K. Fritsch. C. O'Connor. & A. Thomson (Eds.). Keywords for Radicals: The Contested
"ocabulary of Late-Capitalist Struggle (pp. 391-398). Chico. CA: AK Press.

facLeod. J. (2009). Aint* No Mukin It: Asprrations and Atrainment in a Low-Income Neighborhood (3rd ed.. pp. 11-23).
oulder. CO: Westview Press.

luetter. C. (2004). I:Ha Baker and the Origins of "Participatory Democracy”. In J. Bobo. C. Hudley. & C. Michel (Eds. ).
he Black Studies Reader (pp. 79-90). New York. NY: Routledge

edagogy. (2016). In Merriam-Webster. Retrieved from https://www.merriam-webster.com/dictionary/pedagogy

adur. 1. (2016). Oppression. In K. Fritsch. C O'Connor. & A. Thompson (Eds.). Kevwords for Radhicals: The Contested
ocabulary of Late-Capitalist Siruggle (pp. 295-302). Chico. CA: AK Press.

all.S.. & Stocker. R. (1998 December 6). Community Organizing or Organizing Community: Gender and the Crafts of
npowerment. Gender & Socien. 12(6), 729-756.

illiams. D. (2016). Privilege. In K. Fritsch. C. O'Connor. & A. Thomson (Eds. ). Keywords for Radicals: The Contested
seabulary of Late-Capitalist Struggle (pp. 327-333). Chico. CA. AK Press.

22





